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ABSTRACT 

The authors define action or "on the job" research as 
a type of applied research undertaken by practitioners in order to 
solve practical problems and improve operations in the educational or 
institutional setting. Advantages and disadvantages of using action 
research are presented and procedures for conducting it outlined. Two 
tables list differences in purpose^ structure, and reporting methods 
between action and traditional research. A method for viewing the 
roles of research team members, the "Jo-Mary Window", is adapted from 
Joseph Luffs research in group dynamics. Principles for setting up a 
research project and evaluating its data are included, along with a 
general list of sources in action research for adult education. 
Action research methodology emphasizes basic principles in writing, 
distributing, and evaluating questionnaires. Three appendixes give 
examples of good and bad questionnaires and examples of action 
research reports. (SD) 
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A Letter to Adult Education Consultants: 



In recent years, adult educators have been involved 
in the exploration of the many facets vithin education. 
As a leader in this field, you will experience new 
horizons while discovering new and exciting challenges. 
There are no boundaries in this field Only the 
limitations of ones own mind, thereby, insight and 
perception will produce greater insights and perceptions. 
Probably, the most valuable tool in the trade is 
action research. Since, many of your answers will not 
be solved by utilizing information from books, journals 
and clearinghouses, the purpose of this handbook will 
then be to provide you with some insight into the area 
of action research. This insight, I hope will enable 
you to develop skills^ knowledge and criticism pertaining 
to Action Research and ^dult Education. 




Steven Linder 
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1. 



Vhat is Action Hese-'^rch'* 



Action or "'on the iob" research is /\ type of npr>lied 
re50 ircli undertiken hy prnctioners in order to solve 
practicftl problems, and improve their vrnctices in 
the cHucntional or industrial setting { Corey|1053; 
Worthincton, 19<>5 ; Koprowjxki , 1072 • ) . Ml typr-.s of 
rej^er^rch, includin.o; action resenrch, follovr three 
basic procedures; 

1. i>erine the problem ( hypo t hesis ) « 

2. Develop nn ar>nro.nch (method) to collect, 
orcnnize and an.^lyze data* 

"5 * Cionera lization only on the basis of 
the da ta co 1 lec ted . 

The main lifference between action research and fundamental 
(traditional) research are their c:oals. The main (j;oal for 
fundamental re<5earch is to conduct an invcsti^^ation that 
would result in j^cnera 1 izat i on of broa 1 applications; 
while in action research, the central <roal is a desire 
to improve the re,«Jearcher * s own practices or situations. 

>dvantaces in \ction f^esearch: 



1. Action research involves team action- 
participants as we 11 as field leaders. 
When several participants work on a project, 
individua 1 opinions and croup cr itic i sm 
can produce better resolutions, than, i f 
an ind i vidua 1 tried to reach a worka b le 
so lut ion • 

2 ♦ \ c lassroom or a program si tuat ion can 
be changed immediately. 

3 . Those who partic iT»ate wi 11 find that they 

become actively invo Ived in the educational- 
industrial settings* .-Jince, they help 
to incorporate their thoughts into the 
educf>t iona 1 or industr i a 1 system , the 
research is directly associated with their 
needs . 



o 
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2. 





Funriftmont 1 Uoseax'ch / 


Action Ue search 


Study 


probloms centered 
around theory i n n 
trencra li xod envi ron- 
men t 


rea 1- 1 if e problems 
within a specified 
environ*nent 


Basic 
Tools 


control laboratory 
or environment 
computer s/cn Iculxtors 
random subjects 


non-control Jed 
environment 

random selection ol 
part ic i nant 


StAti5t ic«Tl 
He si en 


hic^her ordered 

s t A t i s t i cs : 

rn t i o - i ntervA 1 sc^l^^s 

# 


lower ordered 
stati. sties: 
nomma 1-ordina 1 
sea 1 o s 


P;nr tici pant s 


c^»lle'1 subjects; 
«ainr>lo centered: 
Pro ject concerns 
smr» 1 1 «'»spect of the 
population siTice, the 
pop, is too lar err ♦ 


called participants; 
fiopulation centered : 
• Vojec t concerns 
population since, it 
is small enough to do 
A sample *fou Id be ton sm 


Consultants 
or 

Researcher 
Profile 


usually found at a 
uni ver si ty 

usua lly have a 
hoctoral r>e<rree 


u sua lly found everywhere 
public schools, 
industry, universities; 
usua lly have a 
college deorree. 


search 
l)i s tr i bution 


l^blished in 
journa Is and books 


usua lly not publi shed 
unless in a newsletter 
or possibly in a 
ma5;azine(unusMl ) : 
Only those within the 
study see the result* 



TAOLR 1, Fundamental vs Action Research 
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Dtaa'ivnntnj^es in Action Re.nenrch: 



1. OifficMlt statistical desi<?ns mny not 
bo used, aince a fiold worker (teacher, 
raamaRer , counse lor , adminifl tra tor ) may 
not be familiar witli audi designs. 
Therefore , the researcli deaiffn wi 11 be 
limited to simple corralations . 

2. Since, action researchers are only 
interested in a specific problem in a 

set onvironnrent , generalizations involving 
broader settings can not be predicted 
because there is a lack of proper rese/irch 
( exper Imenta 1 ) controls • 



The Jo-Marv Window 



In developing team communication, many consultants focus 

on oensitivity training « process of encouraging 

growth, ©mpatliy and ideas. This is fine if you have 

the sensitivity training skills and tliat t»ie group is 

nuite \<illing to go al<»ng« Many times the team members 

may not want this type of experience, and tlierefore, 

you should not force this process. However, as i consultant 

you should be aware of their interrelationships within 

the group. Basically, a research team development is 

not an open sensitivity process whereby people can handle 

personal details - Reacarcn teams are many time« inpersonal. 

Teople in the teamtf are constantly competing for the top 

position(s), in-depth personal communication might 

be awkward. Also, thair roles of hierarc>iy must also nc 

respected and maintained, »o that the ideas of trust and 

acpiality within the group can b*^ established. 

The Jo-Mary Window illustrates the way of viewing the roles 
of the research team members. 
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Information ahout the research prajr-ct thnt nre . . . 
KnoKn to Self Not Knowi tc Self 



Common infornintlon box 

(open communications 
chnnneln ) 

ls:routlne mnterlnls 

clrtssiried informntion box 

(nny form of secret) 

io:personAl communicationH 
outside the tenm 



Kon-lla teni nf;-<ttKAreness box 

(closed communlcn t ions 
chnnne Is ) 

ietmentally away from office 
for n week or tvo 

consultnnt privl lasted 
Information box 
(only the consu lt<)nt an<l/or 
boss knows) 

letKhat the result? %/lli bo 
really used for 



(known to 
Others) 



(Not known 
to Others) 



TABLE 2, The Jo-Mnry Window 



Adnptod fron. ** The Joharl Window, A Graphic Model of 
Awareness In Interpersonal delations " in Group Process i 
An Introduction to Group Dynamics , by Joseph LufttPalo 
Alto: The Vational Press, 19f>3, pp. 10-15 . 



n«s3arch YoiAT Inquiry 



Prior to and after talking with your boss, make sure 
that what you are asked to research, has not already 
been e^^lonrd . As n consultant, you should know YOur 
field « H^wmyKMr , It Is Impossible to know every aspect 
within and outside your expertise* So, do some research- 
find out what has and what hai not been done! Can you 
apply other datum to your project^. After, having 
examined the specflc aspect of inquiry, then you can sit 
doTO and decide whether an action research project is 
the better solution on the behalf of your client. 
Remember, if you treat your client with hone sty-your 
client will return this behavior in return. An unnecessary 
project will cause you much future uncomfort. Since, it 
will only dlmlnsh your consulting image and repel future 
c llente le • 



The Ouost lonnaire 



Questionnaires can be a great source of information 
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when flfimplliiK n larc^e population. However, it is not 
the only source of information that action researchers 
use (buzz groups, discussion croups, random hall 
selection, news le tter s , e tc . . . ) ♦ Hue to the lack of 
time, expense nnd large sample size, researchers find 
questionnaires xo be a jtrcat value* One of the goals 
of this handbook is to show ycu how to personalize n 
questionnaire* Thus, questionnaires are not impersonal - 
it is lust the researchers who write thortil 



Eva luations 



Kvaluations, whether it be faculty (leader), student 
(participant) or program ( infst i tu tiona 1 , community) are 
a necessary process in developing, organizing and 
interpreting research datum* This is an on<foing process 
that occurs throughout the research project* What is so 
threatening about evaluations, is the participant's 
insecurity as to the results (or judgements) that may 
be effecting their own roles* Therefore, it is the 
consultant's motives that the participants are 
questioning; for it will be the consultant's re spons ibi Ity 
to make sure that the participants feel less threatened 
by his/her own presence. Hence, an evaluation is some 
attempt to "humanize" the research dat&y 



consultant * s 
'judgement 

I 

research data humanizing the « Evaluation 

research data 

I 

the needs of 
the par ticipants 



The Action Research Library 

Provided that you are a consu Itant or a adult educator , 
you must be quit© familiar with the current updating 
of now material and techniques* Impossible! To be a 
clooringhouse is not your purpose * However, you sti 11 
should be familiar with the "topaoil** knowledge within 
your field* Your number one source of information is 
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6. 



your librnry (public or colle<ce). Know it well; it may 
snve you time and ener«cy. Also, you should have an 
action research library*. This library should contain 
material which you neod in order for you to preform 
as a leader, Inus, inf or-nation which your public or 
local (coller:*?) libraries flo not maintain. The information 
includes the iollowin^'Z: 



1# Icadintc source books in adult education 
2. adult education orj^anization files 
"5. adult education biblio.'^raphic f i le s 
'» . leading publication catalogues in 

education, adult education, ^nd psycho-ed. 

t est i nc: 

5. listing of major universities offering: 
de;n-ec5 in "Adult Fducation" 

6, leadin5c adult education research centers 
7# journal publication index 

ft. etc..» 



Selected Readings: 



Leading source books in \dult rducation. 

a. Knowles,^*, The Modern IVactice Of Adult Fducation ; 
Andrapjogy Versus Pedagogy. N .Y Assoc iatcd IVes8,1970* 

- Adult Rducation Bibliographies. 

b. Shaw,V.C. (Fd. ) . Administration Of Continuing Kducation ; 
A Guide For Administrators . Washington, D ,C. :. National 
Association For Public School Adult Educa tion , 1969 . 

- Adult Fducation Bibliographien 

- Leading {Publication Catalogues* 

- Journal Publication Index. 

c. Smith, n. M. , Aker,G.F. , nnd Kidd , J , R . (Kds . ) , Handbook 
Of Adult Fducation . V. Y> ;The Macmillan Co»,l"57o1 

- Organizations Of ^dult Education Index. 
«• Journal Publication Index. 

- Military Adult Fducation Programs. 



Phases of Action Research 



The forth coming pa^es will be an attempt to organize 
some rational approach for action researchers to follow. 





However, by no mean« are the authors suKgesting that you 
must orf.anize your projects Around this outlined Since, 
each notion research project is different, it will be 
your responsibility as a lender in adult education 
to Vary thi.n approach depending upon your needs • The 
rollovflncc table is a list of su^corested steps you may 
want to consider! 

1. introducing yourself to the team 

2. developing an information package desic;n 

3. cettinjs the action hyfjothesis 
^. selecting the team 

5. basic principles in writing the questionnaires 

6. distributing the questionnaire 
?• compiling: the data 

8. analyzingCevaluating) the data 
9# writing the results 
10. distributing the result 



Appendix One - provides an example of a questionnaire 

Two - provides an example of a poor questionnaire 
Three - provides two examples of action research 
written reports 
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ACTION Jl'«^r\nCn •^^rTUnpoKOGY 



Phase 1 Tntroducinj^ Yourself to the Team: 

^3 A consultant, you will be new to the environmental 
•urroundings , by which you will b© involved in res* irch. 
Thus, under such circumstances - How you approach the 
team will be extremely important. Together with your 
employer the approach to the problem should be discussed, 
and listed belo^/ nre some questions that Tiicht (probably) 
be raised: 

a* What type of environment will I be 
working in? 

b. 'Vbo will I be reporting to? 

c. l/bo will I be working along with? 

d. Could I work at ease with these 
people? 

e# \re these people willing to work 
along with me? 

f. What type of outcome will this 
produce (budget )? 

g. Wiix this change effect others? 

h. In what ;ray? 

i. Are you, a« my boss satisfied 
with my skills? 



What should you tell the team? 



a. Your professional background-(do not 
tell them everything, as it will appear 
that you are on an ego trip - sooner 

or later they will know you ) ♦ 

b. You need there help raoro than they 
need you* 

c. Attitude :midly empathetic; listen to 
others - this is your major resource. 

Phase 2 Information Packaging Designs: 

a. First, listen to your boss - he/she 
needs you! A consultant, can only suggest 
ideas they can not force ideas or 

you will be dismissed from the project 
and/or Pired! 

b. See what other team members have to 
say before suggesting your idea(c). 
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c. Try to be economical and practical 
xhen you suggest various packar^ing 
designs. Remember, money t**at you 
will be using will not be yours • 
so show some responsibility for 
others • 

d. Pind out what medias would be available 
for your use. 



Phase "5 Settlnjc the Action Hypothesis: 

a. The Action ^iyrothesis is a prediction (or an "educated" 
cru e s » ) for achieving the goal producing some change. 
Therefore, make sure that the objectives of the project 
coincide with your liynothesis, 

b ♦ Co«»opera t ioH t is qui te important for a research 

project to be successful, the total setting personnel 

must co-operate. Lack of co-operation can only produce 

a lack cf enthusiasim, honesty, and a lack of par ticipat io«- 

by all (both participants and field leaders), 

c. TeamVork , is a requirement for conducting action 
research. Assess, what will be available to assit you 
within the organization and the external role of the 
organizat i on « 



Phase h Selecting the Team: 



a, Bnroll those members that are concerned 
with personal and professional growth, 

b. Who can listen to themselves and others; 
c ♦ Who are empathetic , 

d. Who are intere s ted ( vo lunteer ) in the project? 
and 

e, \fhose motives will be an access to the team, 
and not a disadvantage • 



Phastt 5 Basic Prir * ^ In Writing The Questionnaire: 

A letter of Introdu. >ion stapled to ths questionnaire 
should include such Information as to the purf)ose of the 
project (Who , What , Where and When), 

a» The first 8entence(s) should contain the 
purpose of the questionnaire and why, 

b. Emphasize that the questionnaire is anonymous. 
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c. \^v notinc: a date of return, the re«-\dcr 
v^ill know thixt a respon.-*e is expccte<l 
during a set interim. 

d. Mftke the rearfer aware that the qacstionnaii-e 
he/she re tnr n» will be of importance and 

if he/she is curious , the results of the 
study c.-^n be obtained (tell where). 

e. Ulienever it is possible , have a peer 
representative (ie: student ^worker ) as si gned 
as project director. The leader will 

know tha t the ir answers are not only 
important, but also to their peers. 

f. FH' havincc people of importance si^icn their 
names to the letter, the reader will know 
thct the questionnaire is of the same 
importance . 

g. *^!owever, make the letter as short as possible* 
Readinc; an extremely long letter will bore 

the reader to the point that he/she will not 
respond to the questionnaire. 

h. To stress an "air*' of importance, the letters 
should he addressed to each participant* 
This will enhance the questionnaire and also , 
the reader will be impressed that yoa took 
the time and the effort* 



Basic Rules for Writing The Oue s tionnairc : 



a. Always make the questionnaire anonymous* 

this Kill diminish the participants 
fear of retaliation 

b. Always make the questionnaire as shcrt as possible. 

a long questionnaire will bore the 
participants 

c. Mways make the questionnaire as simple as possible. 

confusion will only tire the participant 
and turn him off to the questionnaire 
Save Energy! 

d. Always make sure that the data is quantifiable. 

a qaostionnaire deals with numbers so 
make sure thfctt the numbers will represent 
some form of logic as to »^y you need 
these numbers for the judgement process . 
o. Always stato the title as "Questionnaire" and 
never a» "Evaluation". 

an evaluation is only one aspect of the 
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re«e«'>rch proce ss based on the data from 
the <iue at i oun;* ire , the consul tant * s 
judjcement and the needs of the participants. 
The word '*que stionna ire is less tension 
producinflc than the word "evaluation" for 
the part ici pant « . 
f. Mwayy utilize Various formats for writing questions* 
make the questionnaire intore stinpc and 
pleasant to take* 
\lwavs contain the four basic parts of the questionnaire 
"direction, subject I nf orma tion, I3aslc 'mestions 
and Sugjjestions . 

like any form of writing, there is an 
orca niza t i on of thought . \'e ver waste the 
participants' time by throwing them trash* 
Take IVide in your work ! 
h. Never use the word "subject" in writing either the 
ouest i onnair e or^ in writing the results* This word 
is too fonnaliz^ed and threatening to use* In action 
research, the consultant should produce an informal 
atmosphere - words such as "student" , "participant" 
and "worker" are much more relaxing to utilize* 
i« Make sure that there is a statistical design 

corre.*^ ponding to the ouest i onna ire format. Never 
distribute a Questionnaire without first thinking of 
a definite (not possible) statistical desi^cn^ Most 
action research projects u«e either nominal or ordinal 
designs, while, traditional research projects use 
ratio-interval designs. 



The Four Basic I^'arts of The Ouestionnaire : 



1* Directions ; The purpose of the direction is to provide 
the reader with a short summary of what the project 
is all about* Even though the letter of introduction 
is designed for this purpose, there is no way that 
the reisearcher will know if the participant actually 
read it. The outline should read as follows; 

- Emphasize the anonymity of the survey 

- Kmphasize that all questions must be answered 

- Emphasize ' our " int ere st in his/her opinions 

2. Subject Information ; Usually, the first four or six 
questions should concern the participant in relation 
to the project. When tlie questionnaires are collected 
it will be the subject information that will represent 
the backgrounds of eftch participant. 
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"5. ^asic Questions ; There ^re the questions of purpose 
Iwhflt the researcher is mainly intereste<i in). These 
Questions consists of the reason for the project in 
the first place, 'owever, when mnking the answers 
flcive an in^lication to ^vhnt the end numbers are 
supposei to represent. The scale should consist 
of numbers between 1 and A , 5 , or 7. Most peonle have a 
tendencv to choose the center item when having three 
choices. Hy havinc: a number between to 7, you will 
prevent this type of 'Vuf reaction: the participant 
will he forced to make an extreme choice. You should 
be consistent and iust use one of the three ranks and 
not all of the rankinj? types. 

't. ^u^geations: (com-nonly called comments). Try to croup 
suj^^cestions whenever possible. Many times the comments 
could be helpful in personalizing the data and 
suggesting new ideas. Comments from incomplete 
ouestionnaires can not be grouped with the completed 
Questionnaires. However, they can stll be usedl 

Phase 6 Distributing The Questionnaire (different approaches): 

Mailing the ^Questionnaire . The researcher should mail the 
questionnaire(s) in a se If -addressed envelop. 
There will be fewer ouestionnaires returned than if 
handed directly to each participant and thus returned 
immediatelv. However, since the participant can not be 
identified, he/she might reply vrith increased honesty 
and less tension. 

Same Sett inj^. By disti^ibuting and collecting the questionnaires 
immeiiately, the rese.ircher will receive a large 
number of returns, "owever, the participants may not 
reply honestly for fear of being identified. 

Oifferent Settings. Hy allowing the particirants to take 
home the 'me sti onna ir e ( s ) ot to return it within a certain 
time perlod(but to a different setting: suggewtion box, 
of f ice,etc. . . ) , the researcher will receive all the 
questionnaires oomple ted ( hope ful ly ) and participants will 
reply honestly. The researcher can list the names of the 
participants returning the questionnaires; however, the 
envelopes can not be opened until all of the ouestionnaires 
had been returned. The researcher should have the participants 
involved so to insure their peers that the questionnaire 
will not be opened! 
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Phflse 7 Compilino; the Oata: 

The consultant should make sure that ail the questions 

are answered. The succce^^tion or comment portion of 

the questionnaire need not be ansv<ered since this 

as always an option. If participants omit any an8wer{s), 

the questionnaire can not be used. Charts and 

di^^fframs can only be made from the completed data! 

Pha«e 8 Analyzing ( Kva lua tincz; ) the Data: 

a. Team work is important, people involved directly 
with the everyday functions of the system (school, 
business) will !iave a better idea what the data means 
to them rather than an outsider ( you ) » 

b. Use sim^l?? statistics and a statistical design that 
the team i& Tamiiiar with. Most action research 
statistical designs are either measures of central 
tendencies (means , mediums , mode s and standard deviations) 
and ordinal (rank) design, 

c. Just evaluate the data - don't make any wild 
prediction ! 



Phase 9 Writing the Results: 

\b we said before, action research is much different 
than fundamental research. In action research, the 
writing format is informal Khile in fundamental research, 
it is formal. If you pick up any journal you can see the 
f ormulization of fundamental research. Action research 
does not appear in journals. Usually, action research 
can take the form of a letter, a list, a chart or 
a casework analysis. It can appear in newsletters, 
on bulletin boards as a speech , etc ... • The greatest damage 
that you, as a consultant can make is to formullze the 
action report similiar to or in the same format as 
fundamental research. You are then assuming that 
the results can be used in all situations which you 
know it can not! The next chart will list the differences 
between the writing format of fundamental research 
and action research! 
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fundamental Action 
Research He search 



Basic To replicate the 

Writin^^ project so that To state the findin^^s 

Tools others can do it 



The 
Into- 
duc tion 



To list other To state the purpose Cor 

people's projects, the research, who initated 
state reason for it, who participated in it, 
doing the project^ and a brief methodology 
- state hypothesie explanation 



The 


Formal: has to be 




Partici- 


very specific! in- 


omitted 


pant 


stitution(s) no. of 




sub Jec t s ( breakdown 






of qualities) 





The 

Method 



Write in a hi.<?hly Writing is a layman 
technical language language 

Must be specific Does not have to be 

speci f ic ( this section can 
be omitted) 
iermost name exact ie:you just have to 

mention that the company's 
computer v<^s used 



computer and its 
corresponding ^ 



Re0ult8 



This is formalized This is informalized 
presentation presentation 
high statistical- lovr statistical- 
design design 

technical lan/^. non^technica 1 lang> ( laYT ^ta n ) 



Discuss ion 



Comparison with 
other projects 



Not interested in comparing 
your project with others 
(might) give a personal 
professional summation 



TABLE 3* Vriting Differences between Fundamental and 
Action Research 
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M«ny times the report mlffht be vrrltten by your boss 
or in conjunction with the tenm. This vrill increase 
the status of your report since ^ those in the tenm 
bncked your conclusions* 



Appendix Three provides two examples of action research 
written reports. 
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PhASo 10 Difltributin^ the Reaulta: 

As important as it is to enter a workable research 
atmosphere, you should make some attempt to leave 
in the same fashion, 

1. If you have promised to provide 
participants with the results, you should 
do so • 

2. If your research project caused iner- 
personal conflicts, identify those 
conflicts and relieve them. 

3* Got some feedback from your boas as to 
the degree of his/her satisfaction (or 
dissatisfaction), 

4. If your project was a disaster, design 
a report explaining vrhy it was so. 
Whenever, money or time has been employed 
in a project, an explanation (in writing) 
of its' results is always required. 
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•\ppenilix One A Hypothetical Kxf>fnile Of .\ » uestionnnire 
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DoAr (first name): ^^^^ 

In the irttereat of tryino: to improv* our couraea, the 

^dult education department at University i« 

conductiny: n aurvey of atudcnt attitudes toward our 
coursea. With your assistance, we will be able to 
collect information reflecting your opinions that will 
be of .<;rcat value in counseling atudents during 
rcjj;i»trfitlon and in developing future couraoa / Knc losed 
is 1 brief anonymous questionnaire and a ae If-addressed , 
atamped envelope, riea.ie return your reply by Oecomber 15. 
A written summary of the results will be made available 
to you upon the requeat to the adult csucation 
department chairniAn. 

The -success of this project depends upon your co-operation. 
Si ncerc ly , 

Student, »*roJect Director 

Dr» A. ^ Supervisor 
Dr. C., Superviaor 
Dr. E., Chairman 
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Quest ionnaire 

Directions: This opinion survey is anonymous, Plense 
«insKer as f or t>iri^z;ht as nossible, and circle onJy one 
«a5v/er for each item. Let you opinions reflect your 
attitude toward the adult education courses you are 
taking this semester at University. 

1. \re you an adult elucation ma J or or planning to be? 
yes no 

2. IIOK many adult education courses are you taking this 
fall semester? 

1 2 3 '* 5 

3. I-ist code number of all adult education courses 
you are taking this se»nc^ter. 



^, Why are you taking courses in this department? 

1, I wanted to take these courses. 

2. They were the only courses available that fit 
rny schedule. 

5 • Hov do you rate the amount of reading equired in 
this adult education course? 

1 2 3 5 6 7 

stronely like v«ry 

dislike stronorly 

6, How many hours on the average do you spend per week 
on this adult education course? 

12 3^ 5 

0-3hr8. 4-6hrs» 7-9hrs. 10-12hrs. 13 + hrs. 

7 » HoK do you rate the e va lua tion system in your 
adult education course? 

1 2 3 5 6 7 

strongly like very 

dislike strongly 
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8. How do you rate the evaluation system in your 
other adult education course? 

123^567 
stron<?ly lUce very 

Hisllke -stron.cly 

9* How do you rate the quality of your professor? 

123^567 

extremely extremely 

poor good 

10. How do you rate access to the professor in your 
course ? 

123^567 
absolutely laany opportunities 

no contact for contact 

11. How do you r,->te this course overall as compared 

to all other courses you have taken in colle.ge at 

University and elsewhere? ' 

123^567 
very much very much 

inferior superior 

12. How likely would you be to recommend this course to 
a friend? 

123^567 
extremely extremely 
unlikely likely 

13. Any comments? 
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Appen<lix Two 



Kx<*m:)le.s of Poor 'Questionnaires: 



The folloKincc are examples of poor questionnaires. 
By usinc: The uestionnnire .Worksheet on the next pajce, 
re-write the ouestionmires. For duplication purposes 
try not to write on the worksheet* 
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The 5 'Uesti onaa ire Aorksheet 



lYoblem: (strtte the problem ?is how you see it). 

I.etrer of Introduction Checkligt ; • 

1. purpose 

2 • anonymous 

>. return date 

how to obtain the results 

5. peer project director 

6. si.^natures 

7 • flhortnefls^ 

3. participant's na*ne 



Oue s tjonnaire 



Directions : 

IZ cinonymous 

2, answer all <^uesti ons 

">. "our" interest in his/her opinions 

Subject Information : 

!• 
2. 
3. 
^. 
5. 
6. 

Bftgic Information : 
!• 

o 

^. 
5 • 
6. 
7. 

9. 

Suggestions : (anything specific or .general) 
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')ivxsion of Community Service nnd Continuing fducation 



TftACher Evaluation: 



!*leASO answer eacn item frankly and truely. The results 
will «:ive information on how you feel about the 
instructor and the course. Instructor's performance in 
the labs should be evaluated as part of the total. 
Indicate your evaluation by r-itin53: the teacher on 
each item. 

A(exccllcnt) oCgood) C(poor) R(not relevant) 

1. Mo you favor continued evaluation by students? Yes/N 

2. >bility to speak distincly, 

3. ^"f fee tivtive use of visual aids 

't. Ability to motivate students and c:ain 

attention readily. 

5. Pace of presentation of matej'ial. 

6. The instructor's ability to stimulate thought. 

7. Instructor's ability to clarify material, 

^0 Genuine interest in students. 

9. Providing: for individual differences. 

10. Fairness with dealing with students, 

11. Availability for individual consultation, 

12. The degree to which course lectures, outside 
readings, and papers complement each other, 

13. Ability to plan and organize course 
effectively. 

ik^ Interest and enthusiasm about teaching 
and subject matter, 

15. Estimate as best you can how many times 

the instructor was absent during the course, _ 

16. Knowledge of subject matter being taught, 

17 • Abili*-y to make classroom work interesting, 

18. Approximate homework time each week 

in the course . 

19, Fairness of work load. 

20. Fairness of teacher's gradinp; system. 

21, The fairness and com])rehensiveness of 

exams and o*,her evaluative tools, ^ 

22, Value of textbooks to the course. 

23. Quality of textbooks used. «_ 
2km Value of othe materials in relation to 

course, 
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25# w^iat grfldc do you expect to receive in the 
course 

26* List the crade you think you deserve in 
t!ie course. 

27. Rate the teacher ns he tau<cht the course. 

28. riate this evaluation form* 

29. Any other pertinent comments. 



Teacher Subject Sect ion_ 
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Division of Community Service and Continuing Hducation 
KvAluation Form: 



Course Title 



Instructor 

Term 

Tn inflicatinflc your evaluation of our course please use 
the following guide: \(excellent) n(c:ood) C(fnir) D(poor) 
llea^e answer each question frankly and lionestly. It is 
not neces?arv to sign the form. 

1) . }^ow would you rate the instructor's ability to 

plan aniJ organize the course effectively? 

2) . How would you rate the instructor's knowledge 

of the subiect matter? — _ 

3) . How would you rate his/her enthusiasm 

in teaching? 

How would you rate the infjtructor ' s interest 

in and availability to students? 

S). What did you like about the course? 



6) . What did you dislike about the course? 



7)» In light of your experiecci what suggestions would 
you make for impro^'inr 1 he '^rocr-^in? 
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Appendix Three 



Two 'examples Of Action Research Written Reporte^ 



This section contains the results of two action 
research reports* The first report contains the 
results of a junior-senior hi^h school project* 
The second report was a college fundamental 
research project whereby^ part of th« non-published 
results were presented in action research form* 
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TO: 
FROM: 

0\TK: May 1,1973 

Survey of Business Kducfttion by Steve Linder from 
Colleji^e . 



As you are *\i<rtre, Steve Linder is working; with this 

and other departments at Mi^h School collecting 

data that may or may not have relevancy ret^arding 
present curriculum, proposed curriculum chan<j^es and 
Attitudes of students townrd school. 



I am submitting to you a resume of his findings since 
they do concur with changes they we would like to see 
implemented within the department. 



1. All students should take typing in the 9th grade. 

2. Three years of Shorthand for a Secretarial Major. 

"5. Three years of Office IVactice procedures 
for Clerical Major. 

The Business Department should offer it» own 
Computer Math course. 

5. Tremendous positive response toward the 

Rusinoss English course ; (teach er's name ) is 
highly praised. 

6 • Senior -year courses should he in the ''rea of 
specialization. 

7 . Supply left-hand desks . 

8. Have a Career Oay for students. Hring in prospective 
employers to the school as we 11 as busine ss 
teachers from other schools. 

^ug^'^Qgg students should have a separat e counselor 
or counselors. 
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Student Consents from Departmental Questionnaire on Personalized 
I ns cr ucti on 



1. I feel I have learned nore from personalized courses than from 
non. persona 1 i zed courses: 21 replies. 

2. I can work at ny own pace: I? replies. 

3. It is an easy "A": 26 replies. 

4. Involves a "pure" relationship between effort and achievement: 
6 replies. 

5. Lectures, in general, are a waste of tine: 9 replies. 

6. I would avoid getting on the "wrong" side of the teacher: 
3 replies. 

7. N'o nidterns or finals: 3 replies. 
Con 

1. I can benefit nore by teacher's personal experience: 32 replies. 

2. There was too »auch work mvoWed (reading and/or taking exams: 
tine consuming): 37 replies. 

3. I can't learn fron proctors: 16 replies. 

4. There is too ruch pressure to finish the course: 16 replies. 

5. I nemorized a unit for a test, and then forget it by the end of 
the next unit: 28 replies 

6. I feel the course is directed xn gettinp an "A" rather than 
learning for the sake of knowledge: S replies. 

7. There is a lack of professor contact with students. 19 replies. 

8. Personalized instruction doesn't "inspire" ne to learn the 
material: 8 replies. 

9. Proctors are poor, they don't show up, not knowledgeable, and/Or 
depend solely on the answer key: 15 replies. 

10. I do not have the discipline to take tests one after the other: 
1 1 replies . 

11. A review test is a waste of time: 5 replies. 



Pro 
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12. I have seen nany proctors Rive out answers to their friends, 
■to replies. 

13. The teacher is getting off easy; "copping out": 9 replies. 

14. Personalized courses are only good for basic courses (Psych. 1 
and 2) and math oriented courses: 9 replies. 

15. Many proctors make too nuch noise: 4 replies. 

Suggestions for Improving Personalized Courses: 

1. Personalized courses should^be 4 credits: 3 replies. 

2. Proctors should be advanced psychology majors. 3 replies. 

3. More than one or two personalized courses per semester is not 

recommended: 12 replies. 

4. There should l>t, perounalized and non-personalized sections for 
each course: 14 replies. 

5. There should be at least 2 or 3 lectures a vjeek instead of one 
or none : 2 rei) lies. 

6. A student should not be able to finish the course within a week 
or two: 2 replies. 

7. There should be special make-up sessions at the end of each 
senester: 1 reply. 

8. There should be a room for taking exams^ and another room for 
grading and tutoring so noise can be eliminated while taking 
exans : 2 replies . 
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